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The writer was alarmed at the number of misspelled 
words she saw displayed on public signs and announcements. 
The writer believed a great deal of credibility of a 
business or an individual is lost by displaying misspelled 
messages. The writer felt a prejudgement of character is 
made by written communication on signs, menus, letters, 
etc.. People expect precise spelling and use of words. 
Misspelling shows carelessness, ignorance, and lack of 
pride in one's work.
Thus, the students were taught to correctly spell a 
basic vocabulary of words and spelling patterns to draw 
upon in daily living. William Drake (1967) said that even 
though the spelling system is noted for irregularities, 90 
percent of all the words are spelled according to a 
regular pattern. The student must also have the skills to
be able to find a word that he or she wishes to use in
reference materials such as a dictionary or thesaurus.
Justification of the Problem
Spelling is used everyday in a literate society in 
the written form of communication. Thus, it is a skill 
every student needs to become proficient in and needs to 
practice. Formal spelling lessons are taught only until
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the end of the 8th grade. Therefore, these students have 
only one more year to master spelling patterns.
Problem Statement
The purpose of this study was to create a handbook of 
supplementary programs to encourage growth and drill of 




The subjects of this study were male and female 
seventh grade students assigned to the researcher's 
English classes. The researcher taught four sections of 
English with an average of 25 students per section, thus 
approximately 100 students were involved.
The students were heterogeneously grouped. The 
ability levels included gifted and talented abilities, 
learning disabilities, and a child with a severe behavior 
disorder who was being phased back into public schools.
Sfettiaq
This study was conducted in a junior high school 
(grades 7 and 8) in a community in southwestern Ohio. The 
three story school building was 78 years old, set in the 
downtown area of the community. The socioeconomic 
background of the students was a mix of farming families,
manufacturing employed parents and professional parents.
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The uncertainty of the economic situation was a primary
concern of the community as evidenced in the recent
failure of a school bond levy the last election . The
passage of the levy would have generated funds to build
new elementary buildings to accomodate a projected
increase in elementary children in the near future.
Data Collection
The researcher collected spelling test scores weekly 
and also collected homework and daily progress scores. The 
researcher kept observation notes regarding the student 
reaction to various activities presented to the class.
The researcher also collected ideas for the handbook
from books, magazines, from other teachers and from a 
conference with a representative of the company who 
produced the spelling text.
Peslqn
All students who were assigned to the researcher's 
English classes participated in the treatment. The study 
began the second semester, approximately the middle of 
January and continued for nine weeks.
The collection of ideas and games was compiled into a 
handbook. This provided a future reference for the
researcher and a format to share with other teachers.
Definition of Terms
Orthography - The science which treats the form of 




Spelling - The proper placement of letters from left to 
right to form a word that is an accepted form of standard 
English.
Games - Specially designed activities which provide 
opportunities to practice certain skills.
Activities - Organized activities in learning which focus 
upon attainment of the objectives of a particular unit or
lesson.
Spelling Conscience - Sensitivity to correctness in 
spelling and pride in the ability to spell correctly. 
Spelling Demon - Any word that is commonly and 
persistently misspelled by a large percentage of persons.
Assumptions and Limitations
This project was limited to 100 seventh grade 
students assigned to the researcher's English classes. The 
handbook was used as a supplementary source to the 
classes' Spelling curriculum.
Results
The result of this study was a usable handbook for 
motivating students to learn spelling skills. The handbook 
can be used by other grade seven language art teachers.
CHAPTER II
REVIEW OF LITERATURE
Spelling is an important subject in our school 
curriculum because it is an area that is used daily in 
our lives. In todays world different modes of oral 
communication are prominent such as telephone, radio, 
television, video tapes, compact discs and audio tapes.
However written communication also still holds a
prominent place in the 90’s. Media such as newspapers, 
magazines, office memos, books, billboard and 
advertising signs, fax machines, computer programs, etc. 
all require written communication skills.
Often the first impression others have of people is 
their written work. If the spelling is poor it reflects 
back to the writer and labels him as being poorly 
educated or lazy for not seeking spelling help from a 
dictionary. Poor spelling detracts from the 
effectiveness of written work. (Horn 1962, p3). The
receiver of written work must be able to decode the
message with ease and accuracy. Time may be lost if the 
receiver must spend time trying to decipher what they 
have tried to write. Often, a totally incorrect message 
may be communicated because of misspellings. Correct 
spelling is a courtesy extended to those who receive the
written work of others.
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Spelling is a vehicle we use to express our ideas. 
It is neither the least important or the most important 
aspect of writing. However, it is necessary to leave a 
favorable impression about ourselves to the reader.
Correct spelling is also important to the writer's 
self-esteem. (Peters, 1985, p4) states that good 
spelling gives a child status and the knowledge that he 
can communicate adequately and acceptably in written 
work. Spelling with confidence eases the task of putting 
thoughts on paper. More attention can be given to the 
ideas to be communicated. (Hildreth, 1955, p2).
Having established a need for spelling in the school 
curriculum it is then appropriate to determine what 
constitutes the success of a good spelling program. 
Studies by Horn (1962) and Fitzsimmons and Loomer (1980) 
determine that the most important single factor in 
spelling success was the self corrected test. The 
students were given a first test of words to spell. Then 
after an interval of seven days a final test was 
administered. Combined with pronunciation exercises and 
study, the self corrected test contributed 90 - 95% of 
the achievement gained. It is stressed to the student to 
compare the scores of his pre-test and post-test and 
note his progress. Students should correct their own 
tests by touching every letter as the teacher spells it 
aloud. The student receives immediate positive feedback.
7
If the word is spelled correctly that is fine. If a 
word is misspelled he crosses it out and writes it 
correctly immediately.
Immediate time for study on misspelled words is 
given with teacher help for individual students who made 
several errors. The idea is stressed that by working to 
correct the test, new words are learned. Horn (1962) 
notes that the tests are given as a group activity with 
the entire class participating but each student is 
concerned with only his progress. So far as grades are 
concerned a good rule to follow is never record scores 
on papers the children correct themselves. Otherwise the 
students will be tempted to pass over errors in order to 
get a 100%. Praise the students for finding their own
errors or each others errors. Remind them that this is
part of the learning process and you don’t expect them 
to be perfect. Improvement of their work is their goal.
The question of which spelling method is superior, 
the study-test method or the test-study-test method, 
would be answered by looking over the research of self 
corrected tests just discussed.
In the test-study-test method of instruction the 
students are given a pretest to spell the weekly word 
list. This pretest is self corrected by the student, 
marking the misspelled word and the area of difficulty. 
The student then studies his words, paying particular
attention to the words he misspelled on the pretest. The
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posttest is given after several days of study and 
lessons with practice in pronunciation and word usage. 
The posttest is graded by the teacher and if so desired 
a test score is recorded from the posttest score.
Typically the words for the week are introduced on 
Monday with a pretest and then Tuesday, Wednesday and 
Thursday are used for lessons in word usage, 
reinforcement and word practice and then Friday is the 
posttest which culminates the weeks lessons.
A variation to the schedule could be to introduce
the lesson on Wednesday, followed by instruction and 
practice on Thursday, Friday and Monday. Activities for 
the spelling unit could conclude on Tuesday with the 
"final'’ or posttest. This could add variety and 
freshness to the program and avoid the Friday is "Test 
Day" rut.
Horn (1960) and the team of Fitzsimmons and Loomer
(1980) conclude that the test-study-test method is 
superior to the study-test method. In spite of the 
evidence to support this method of spelling instruction 
teachers typically use the study-test method. This is 
one area of the spelling curriculum where our teaching 
method could be improved.
Another question to be addressed when accessing a 
spelling curriculum is which words to include for 
mastery. E. Horn compiled a list of 1,000 common words. 
Of these words 90% of our writing is composed (E. Horn
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1924). He listed six criteria used to choose words for 
study these included:
1) Frequency of Use - Is the word used frequently in 
writing?
2) Difficulty - How difficult is the word at the grade 
level that you are working?
3) Geographic Distribution - Is the word used 
universally throughout the United States?
4) Permanency - Is the word permanent in the language? 
For example: refrigerator instead of frigidaire.
5) Spread - Is the word used in various kinds of 
writing?
6) Cruciality - Is the word one that a misspelling of 
it would penalize the writer?
When preparing a weekly list of words all the words
should have a common characteristic. This can be a
common prefix, suffix, root word, spelling pattern, etc. 
Thus the words are connected by a common factor and not
just a list of words to be mastered.
The most effective format for initially presenting 
spelling words is the list. Fitzsimmons and Loomer 
(1980) found that presenting words in a list was a more 
successful method than presenting words in sentences or 
paragraphs. E. Horn (1967) also found that words studied
in a list are more desirable than words in context. He
concludes that lists are learned more quickly,
remembered longer, and transferred more readily to new
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context.
The amount of time devoted to spelling instruction 
is another consideration. Larson (1945) suggests 60-100 
minutes weekly. Horn (1946) agrees with 60 minutes and 
Fitzsimmons (1980) says 60-75 minutes per week. Russell 
(1957) feels that 20 minutes per day is the normal 
allotment for a lesson. Close attention on the part of
the class is essential to success. Therefore if
attention lags the lesson must be discontinued for the 
time being. Hence, one must conclude that spelling 
lessons should be scheduled into our school day but 
actual time is not important. Spirited, efficient use of
introduction time (Horn 1960) is effective and thus
lesson times will vary from day to day depending on the 
attention of the students. Anderson (1968) states:
It seems that spelling is a field in which 
there is little systematic relationship 
between growth and the amount of time 
spent in teaching. It appears probable 
that growth in ability to spell is related 
to extensive reading, maturation factors, 
and the need for use in communication.
Pupil interest and positive attitudes are crucial 
for spelling improvement. Fitzsimmons and Loomer (1980) 
warn that mere pride in spelling alone is not a 
substitute for efficient and meaning practice periods. 
Their research supports the use of spelling games and 
activities to increase interest in student learning and 
to present the opportunity for success. However, they
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caution these games and activities must be in addition 
to direct instruction. Games must supplement rather than 
supplant teacher instruction.
Games and activities are a way for students to 
practice their words in an enjoyable way. Often these 
activities allow students to physically move to 
participate. Games provide an enjoyable change of pace 
from routine lessons. if the student enjoys the 
activity he will be motivated to pay attention and 
participate. This attention and participation results 
in a positive attitude in the subject being taught. 
Thus games and activities are a terrific boast to the
curriculum.
Because the purpose of learning to spell is the 
ability to write fluently and correctly there must also 
be an application of these skills in the curriculum. 
Writing words repeatedly in meaningful context produces 
up to five times more transfer according to McSweeney 
(1959). Therefore the student needs many and frequent 
opportunities to use the spelling words being taught. 
The student needs many opportunities to use the spelling
words in written exercises. These can include activities
such as compositions, letters, bulletins, newssheets, 
advertisements and riddles. Any type of creative writing
which will allow the students to use and maintain use of
his spelling words. Thus, the students who practice 
words in language arts and game-type activities that
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require the students to retrieve the words from memory 
and write them correctly transfer more spelling skills 
into daily writing more than those who do not do the 
activities. Transfer of spelling to written work is best 
summarized by the statement - spelling has no value 
until it is used by the writer.
One of the goals of our spelling program is to
instill a spelling conscience into each student.
Spelling conscience is the attitude of actively wishing 
to spell words correctly and the habit of taking time to 
check for spelling errors after every writing exercise.
The teacher leads a class discussion on the reasons for
proofreading. The class the sets a standard for 
proofreading, perhaps making a chart that everyone can 
use for reference. Students are taught to write the 
phrase "Proofread for Spelling" at the bottom of all
written work. The student then signs his name below
this phrase. The writing and signing of this phrase
indicates the thought of proofreading was done No
paper is considered completed until it has been
proofread.
Another important element to becoming a good
speller is for the student to possess an extensive 
vocabulary. The more words a student knows in his 
visual and auditory background the more words a student 
has to draw upon when writing.
A large auditory vocabulary can be acquired by
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increasing the students listening activities. An 
excellent opportunity for this growth is by having the 
teacher read aloud to the students. This opportunity 
should occur often at the upper grade levels as well as 
lower grades.
Expanding the student's visual vocabulary is also 
imperative to a successful increase in spelling power. 
One of the best ways to increase a student's visual 
vocabulary is by encouraging the student to read. The 
student who reads a variety of different types of 
material and who reads often will gain a large visual 
vocabulary. This is important because a student must be 
able to recognize a word in print before he is asked to 
spell it.
The teacher's attitude and enthusiasm is also
important to a successful spelling program. A student's 
attitude and desire to learn are greatly influenced by 
the signals he or she receives from their teacher. 
Enthusiastic, efficient teachers who are sympathetic to 
individual needs of the students get better results than 
teachers who teach mechanically. If the teacher sends 
out the signal that this is important, useful, and fun 
the attitude will be shared by the student.
Teachers can improve their own attitudes toward 
spelling by knowing that the methods they use are proven 
to be effective to the teaching of the subject. They 
must agree that spelling is an important area to master
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for daily living and that students can improve and show 
progress with guidance and encouragement.
There are a few common pitfalls that are made in 
spelling instruction. One of these is requiring the 
student to write his words a specific number of times 
for practice. Peters (1985) found that copying a word 
five times only encourages poor habits and attitudes 
about spelling and writing. The same concept was also 
collaborated by Fitzsimmons (1980) who wrote that 
correcting misspelled words by writing them several
times had little value.
Fitzsimmons also found that writing words in the air 
is of doubtful value. Writing in the air does not give 
the student a kinesthetic image of the word, it only 
gives him arm movement practice. He needs to visualize
the whole word. If a student traces a word with his
finger on paper or the chalkboard, then he is receiving 
a kinesthetic image of the word. The whole word is still 
there to be seen regardless of what part he is tracing.
Another error in spelling instruction is to have 
oral lessons. These lessons should occur infrequently 
since the idea is to be able to transfer the spelling
word to written exercises. The student must be able to
visualize the correct spelling of a word.
Another ineffective practice in spelling instruction 
is the premarking of ’'hard’1 or "difficult” spots in
words. Fitzsimmons and Loomer (1980) in their research
15
found this marking technique had little or no value for 
improved spelling ability. They stress that students 
learn words as whole units and not as individual parts. 
Some spelling series mark or color code the hard spots 
in their books. If we identify or point out parts of the 
word that we think will cause difficulty, then the 
student will also have the expectation that he should 
struggle with that part of the word.
L. S. Tireman (1927) found in his study of students 
who were given study materials with the hard spots 
marked made poorer scores than those students who
studied with unmarked lists. He concluded that
premarking hard spots was not only a useless device but 
could possibly be a harmful one to the learning process 
of the student. He emphasizes that the essential part of 
spelling is to write down all the letters and have them 
in the correct order. Anything that diverts from this 
does harm to the learning process.
Another pitfall adults stumble into is scolding a 
student for asking us how to spell a word. Walter T. 
Perry says:
Children should be encouraged to be 
concerned with correct spelling. Of 
course, some children may ask how to spell 
words that they really know how to spell 
or at least should know how to. These 
children, as well as others, should be 
shown ways to check their spelling: that 
is, by using the dictionary, word files, 
or other resources.
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He also cautions that adults should not orally spell 
a word for a student. The word should be written on the 
board or on a slip of paper to be copied. This will help 
the student remember the word because a student learns
through visual imagery.
Summary
Spelling is an important subject in our school 
curriculum because it is an area students use every day 
in their daily lives. Even though a student uses oral 
communication extensively, written communication is also 
needed. A written message endures, it can be read and 
re-read. Correct spelling is necessary so that this 
written message can be decoded accurately. Students are 
judged by the correctness in their written work. Work 
laiden with errors gives the impression of either 
laziness or being poorly academically prepared. Correct 
spelling leaves a favorable impression on the reader.
This increases the writer's creditability and self
esteem.
Research shows there are ways of teaching the
subject of spelling that will increase mastery. The
self corrected test is perhaps the single most important
way to increase learning. The student is concerned only
with locating his errors and learning to correct these 
errors, not with a perfect score.
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The spelling words are more easily learned when 
they are presented in a list. The words are introduced 
as a whole word and no difficult spots are premarked. 
Students are given a pretest to write the words as they 
are introduced. The student corrects his own test, 
correcting any errors immediately. This positive, 
immediate feedback gives him a goal of words he needs to 
study. The student then studies the words, using written 
exercises and pronunciation exercises during the week. 
Finally a post test is given to determine mastery of the
list of words. This method of instruction referred to
as the "test-study-test" method has been proven to be 
superior to other methods of instruction.
The list of words to be mastered must include words
the student is familiar with and will need when he
writes. The words should be appropriate for the grade 
and used frequently by the student. All the words should 
be connected by a common factor such as similar prefix, 
suffix root word or spelling pattern.
The amount of time spent on a spelling lesson is
normally about 15 to 20 minutes per day. It is
imperative to have the attention and interest of the
class. Therefore, lessons must be discontinued for the
day when attention wanes . Games and activities are an
excellant way to supplement the spelling curriculum and 
increase student attention spans. They are enjoyable to 
the student, providing great motivation which in turn
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produces a positive attitude about spelling.
Spelling must be applied to other areas of the 
curriculum. The teacher must insist all written papers 
be proofread for spelling and then corrected before 
being accepted.
There are several pitfalls that are made in 
spelling instruction. One is to require a student to
write his words a specific number of times. This has 
little value and only encourages sloppiness and poor
work habits. Oral lessons also have little value to
word mastery. A student must visually see the correct 
spelling of a word. If a student comes and asks for 
help spelling a word he must not be scolded. Rather 
adults need to encourage him to seek help with correct 
spelling. Orally spelling a word to a child is not as 
successful as writing a word for him to copy. The child 
needs to visually image the word.
Teachers of spelling must be enthusiastic and 
motivate students to learn correct orthography. 
Teachers can improve their own attitudes toward spelling 
by knowing that the teaching methods they use are proven 
to be effective. They must agree that spelling is an 
important area to master for daily living and that 
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Introduction
Games and special activities are useful in
reinforcing spelling skills and add variety to the 
spelling curriculum. Besides finding the games and 
activities a change of pace the students will enjoy 
playing them. This enjoyment motivates the students and 
this motivation in turn produces a positive attitude 
toward the spelling lesson. Thus the writer has found 
that games and activities are a great supplement to the 
spelling curriculum.
The writer has developed a handbook of games and 
activities to be used with a seventh grade spelling 
class. Some of the activities are designed for 
individual use while others are designed for small group 
or entire class participation.
It is the writers opinion that use of one of the 
games or activities per week provides a great supplement 
to the workbook spelling program. Introducing a 
different activity each week allows the junior high 
students to try something different, and forces them to
listen to directions or rules. After several weeks the
class will probably decide on a game they are 
particularly fond of and request to play it again. The 
variety of games add to the appeal for everyone, not
everyone will like spelling basketball or not everyone
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will like hangman. The writer wanted enough variety and 
different activities that the class did not get into a 
rut playing supplemental games either. The object is to 
keep students motivated and enthused about the lessons.
The games and activities may be used in any order. 
Some of the activities require initial preparation while 
others require only a chalkboard or items already in the 
classroom. The items that require preparation should be 
laminated or covered with clear contact paper so that 
they may be reused another time in a few weeks or next 
year. Seatwork activities may be xeroxed and the master 
copy saved in a special folder for use with that lesson 
next year.
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Suggestions for Playing the Games
The writer has found the following helpful ideas 
when playing the games.
— Have a backup game in mind; something that does not 
require any premade material. Then if something goes 
wrong you can still play a game.
--Choosing teams must be done so that everyone has an 
equal opportunity to play and no one is hurt because he 
is chosen last. Eliminate the team captain idea where 
sides are chosen by two captains. Someone has to be 
chosen last-a painful ordeal for anyone especially an
adolescent. Use a method such as:
Boys vs girls
Divide the class by alphabetical order of last 
names. For example: A-G vs H-Z
Divide the class by alphabetical order of first 
names.
Divide by birthday months. For example Jan.-June vs
July-Dec.
Divide by rows.
Have the students number off when sitting in their 
seats.
Dividing into teams should not be a time consuming 
activity, the goal is to play a game. Teams are simply 
for the mechanics of the game. Remind students this is
for practice and not a grand prize contest.
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— Have a premade list of spelling words and go directly 
down the list when giving the words to be spelled. Do 
not skip around to words on the list. This eliminates 
any cry of "he got an easier word than I did".
— Keep the games simple with a minimum of rules. Keep 
the games moving. Attention wanes if too much time is 
used keeping the activity flowing.
— The activities should be success oriented. Everyone 
plays in the game. Have the opposing team listen and 
watch for correctness. This keeps students attentive
even when its not their turn.
— The spelling words should be written as opposed to 
orally spelled. Written words can be seen by everyone 
and visually reinforces the word for the entire class.
— Before play begins have a definite time limit for the 
game. Decide if you will play until each team has 
played so many turns or until a specific time is on the 
clock. This predetermination disallows any judgement of 
unfair play made by the referee (the teacher)!
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Spelling Attitudes Inventory
In order to determine how the students view the
subject of spelling ask them to complete a spelling 
attitudes inventory. A sample inventory is printed on 
the next page. It may be xeroxed as it appears or
modified to the characteristics of each class.
The writer suggests that lines after each statement
be omitted. The writer feels that if a short line is
provided the student will provide only a one or two word 
answer. If a longer line is provided the student will 
feel obligated to provide a longer, wordier answer. By 
omitting lines to write on the student may complete the 
statement with as little or as many words as he feels 
are necessary. The writer suggest that each student 
receive a copy of the inventory but use his own notebook 
paper to complete the statements.
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Spelling Attitudes Inventory
1. I think the reason we have spelling as a subject in
school is because....
2. I think the best part of a spelling lesson is....
3. I think my teacher likes spelling because....
4. I think the hardest part about being a good speller
i s • • •.
5. I think I could be a better speller if....
6. The one thing I dislike about spelling
1  S  a a a a
7. In my English class I think the best speller is ...
8. I know spelling is important because....
9. In my everyday routine I use spelling when I
write....
10. I think people who cannot spell are....
11. If I don't how to spell a word I....
12. Spelling is fun when....
29
Memory Games
Set a timer for 5 minutes and have the students 
write as many of their list words for the week as they 
can remember.
A variation would be to list the first letter of the 
words on th e  b o a rd  a s  a "clue" and have them write as 
many as they are able from memory. Timing the exercise 
sets a limit of memory time. This can be done with a 
timer or by teacher directed "Go" and "Stop".
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Collage Spelling
Materials needed: Scissors, old magazines or
newspapers, glue, and paper.
Have the students cut letters from magazine ads, 
newspaper headlines, etc. to form the weekly spelling 
words. Glue the letters onto the paper in the proper
sequence.
This would be a great small group activity. The 
group could divide the words to be found among 
themselves. The group could produce one master list or 
each person could look up some of the words and make his 
own poster of the words. Combining all the posters would 
produce the complete list. Everyone in the group, 




Preparation: Make a sheet for each for each child 
consisting of ten circles arranged in a pyramid shape 
like bowling pins.




You should be able to draw four
sheet, using front and back. Number each set Game 1, 
Game 2 etc. Distribute the "bowling alleys" and have the 
students choose any 10 words from the weekly list and 
write one word in each rectangle. Complete the other 
game alleys in the same fashion before play begins.
One student is the "bowler" and he or she comes to
the front of the room and calls out or writes on the
board one of the words from the list. All the students 
who have this word written on game #1 alley puts an "X" 
through the word.
The bowler calls 10 words of his choice. Those with
the fewest words crossed out are declared the winners.
Everyone the goes to game #2 bowling alley and a new 
bowler is chosen.
You may predetermine that you will keep score for 




Teacher preparation: 3 "clues'* for each spelling 
word. These may be antonym, synonym, definition, root 
word, prefix, suffix etc. clues.
The teacher will read the "clues" to specific 
spelling words from the weekly spelling list. The 
students are the detectives and try to uncover the word.
The students number their paper 3.
2.
1.
They will need a number set for each word in the weekly 
spelling list.
The teacher reads the first clue (it is the most
difficult). For example: My antonym is rigid. If the 
student knows the word, he writes it on line #3 for 3 
points. If he is uncertain or doesn't know, he marks an 
"X" on line #3 and waits for the next clue. The teacher
reads the next clue for 2 points. For example: Another
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synonym for me is bendable. If the student knows the 
answer now, he enters it on line #2 for 2 points. If he 
is again uncertain or is sure it is the word he has 
already written for #3, he places an "X" on line #2. The
teacher reads the third and final clue. This will be the
easiest clue. For example: My definition is being able 
to move easily in many directions. The student can write 
the word on line #1 for 1 point. If he has already 
written a word on line #3 or #2 he puts an "X" on #1.
Students keep track of their own scores. If he or 
she does not write an answer for any set or if he or she 
writes an incorrect word, no points are given for that 
group of clues.




Teacher preparation: The list of weekly spelling 
words and their definitions.
Students may pair together to work as partners. 
Also, have students number their papers for the number 
of words you will be giving.
The teacher reads the definition and the students
write the matching word. After all definitions have been 
read, the teacher reads the correct answers. Each team 
scores their own papers, receiving 1 point for each 
correct answer. The next unit, you may choose 2 students 
to prepare the definitions and read them to the class.
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B I N G □
X
B I N G □
X
Spelling Bingo
Have each student prepare a bingo card for himself. 
In each square he writes a spelling word. The teacher 
writes each word on a strip of paper, folds it in half 
and places the pieces into a container to be drawn out 
one at a time. As the teacher draws out a strip, she 
reads the word and if the student has that word he 
covers the square with a marker. This can be plastic 
chips, corn, construction paper squares etc. The first 
one to get five spaces in a row horizontally, vertically 
or diagonally calls out Bingo. He reads his words to the 
teacher. If he has all the words correctly covered in a 
row, he becomes the next caller. Everyone clears their 
card and the game begins again.
Variations: Four Corners - Students win only when 
they have covered the four corners of their card.
Cover - All - Students win only when 
they have all the squares of the card covered.
Picture Frame - Students win only when 
they have the perimeter of the their cards covered.
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Another variation on the bingo theme is to have a 
predetermined number of games you will play such as five 
games. Draw this number of game boards on paper and 
Xerox for each student the day before the games are to 
be played. The students are to come to class prepared 
with the game boalrds filled in with the spelling words 
and ready to play. The student has just practiced 




Prepare a deck of cards containing three times as 
many cards as words contained in the weekly word list. 
Prepare a "set" of cards for each word. This set will
contain the word written in three different colors such
as written in orange letters, another card written in
green letters and the third card written in blue 
letters. Thus you will have all the list words written 
in orange, all the list words written in green and all
the list words written in blue.
Shuffle the deck. Four to six players sit in a
circle. The dealer distributes 4 cards to everyone. The
remaining cards are spread face down in the middle of
the table.
The object will be to get a set of cards, one of 
each color for each word. The person to the left of the 
dealer begins by calling the name of one of the other 
players and requesting a specific word in a specific 
color. For example: Derek do you have a green balloon? 
If Derek does, he says, "Yes I do, spell balloon". The 
player then spells the word. He may look at the card in 
his hand if he needs to, if he misspells the word, the 
other players give assistance. He is not penalized for a 
misspelling. If the word is spelled correctly, he 
receives the card and gets another turn to ask for 
another card. He may ask the same person or another
person this time. If the person he asks does not have
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the requested card he says "Go Fish". The person asking 
chooses one card from the center and places it into his 
hand. If it is the exact card he was asking for he says 
"I drew it" and shows the card to everyone. It is still 
his turn and he proceeds to ask another player player 
for another card. If the card drawn is not the card he 
was seeking, he quietly places it in his hand and the 
next player on his left begins his turn.
Whenever a player has a "set" of three different 
colors of the same word, he lays the set on the table in 
front of himself. If a player is out of cards either by 
playing his cards in sets or by giving all his cards to 
other players, he may draw one card from the "fish pond" 
and proceed. When all the cards have been played in sets 
the winner is the fisherman with the most sets of words.
39
Hidden Words
"Hide’' the spelling words in a horizontal row of 
letters. Write the spelling words, skipping a space or 
spaces periodically.
For example: CO--N-C--E-A— L
Now fill in the extra spaces with other letters.
For example: COABNYCEIOEPAMNL
The students are to find the hidden word, progressing 
from left to right. They will circle the letters 
contained in the word. They write the complete word on 
the line provided.
For example: COABNYCEIOEPAMNL CONCEAL
Be sure to explain that the letters are in order and not
all the letters are used to form the words.
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Geometrical Word Scramble
Draw a geometrical shape and divide it so there is 
one space for each letter of the spelling word you are 
scrambling. The letter in the center of the shape can 
either be the beginning or the ending letter; whichever 
you specify. Provide a line under each shape for 




Divide the class into two teams. Teams may choose 
names for themselves. Determine a baseball diamond
within the room with home plate at the chalk board,
first base at the wall to the right of home plate,
second base directly across from home plate and third
base on the remaining wall opposite of first base. A 
coin toss determines who is team #1.
Team #1 is at bat first. One student comes to home
plate to receive a pitch (a spelling word). He must 
correctly spell the word to move to first base. If the 
student misspells the word, he gets a strike for the
team. Three strikes and the team retires and Team #2
comes to bat.
Once a player is on base he can proceed to the next 
base only if he must move to make a place for an 
oncoming runner. When a player has moved to all 4 bases,
he scores a run for his team. He can mark his run on the
chalkboard as he crosses home plate. The team with the 
most runs at the predetermined number of innings is the
winner.
This version gives students a chance to physically
move around the room. A less active version would be to
draw the baseball diamond on the chalkboard and move
paper runners around the bases to score runs.
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Spelling Basketball
This game requires a basket (a classroom waste 
basket works great), a ball which can be a soft ball, a 
nerf ball, a pair of clean gym socks rolled together, or 
a wad of paper rolled into a ball.
Divide the class into two teams. You may option for
each team to choose a team name to add to the
excitement. Teams alternate turns, one person at a time 
coming to the front of the room where a spelling word is 
pronounced by the referee (the teacher). If the student 
spells the word correctly, this may be orally or written 
at the board whichever way accomodates the situation 
better, the player gets a chance to try to shoot a
basket. If he tosses the ball into the basket his team
scores a point. If he misses the basket no point is
scored. If a player misspells a word he is not given the
chance to shoot at the basket.
A tape line to set the basket on as well as a tape 
line designating where the foul line is alleviates any 
disrupts regarding fair play.
Predetermine when the game will end - a certain time
limit, after so many points, or after so many rounds. 
The team with the most points is declared the winner.
On a poster board draw a football field with lines 
representing every 10 yards and two goal posts. Also 
make a construction paper football. Laminate both pieces 
or cover with clear contact paper.
Divide the class into two teams. The teams may 
choose a name to add to the fun. Team A begins at the 50 
yard line. (Put masking tape on the back of the football 
and place it on the 50 yard line). One team member comes 
to the board and writes the word that the referee (the
teacher) pronounces. If it is correct the football moves 
10 yards toward the teams goal. If it is incorrect that
is the first down. Continue in this manner until either
the team scores a goal or the team accumulates 4 downs. 
If a goal is scored then Team B gets the ball on the 50 
yard line and the game continues with Team B trying to 
reach their goal. If Team A gets 4 downs before scoring 
a touchdown then Team B gets the ball on the 50 yard 
line3 to work toward their goal.
Having everyone sitting in seats keeps the students 
in order until its their turn to go to the board, it 
also assures that everyone on the team gets a turn. 
Before the game begins, decide when the game will end. 
Perhaps it will be a specific amount of time by setting 
a timer, or when a certain number of touchdowns have 
been scored, or when everyone has had three turns.
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Definition Maze
Prepare a maze such as the one below. Mark a Start
and a Finish. In each box write a short definition for
each spelling word. Have them number each word as they 







each letter of the alphabet a code. This code
number or a symbol.
a b c d e f g h i
26 25 24 23 22 21 20 19 18
j k 1 m n o P q r
17 16 15 14 13 12 11 10 9
s t u V w X y z
8 7 6 5 4 3 2 1
Use this code to change each number to a letter to form
spelling words •
1.
24 12 13 24 15 6 23 22
2.
24 12 13 24 22 26 15
a b c d e f g h iA o « © * V Z A Q
j k 1 m n 0 p q r
€ e X W t & -z $
s t u V w X y z
o-> 6 $ 0 4-0 □
Use this code to change each symbol to a letter to form
spelling words •
1.
Z A $ Z A Z *
2.
Z- A ® Z  A ch*
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The next week have the students write their words In 
code using the same code symbols. Trade papers with a 
friend. Thus they have practiced their words two more 
times, once when they made the code paper and again when 
they completed their classmate's paper.
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Spelling Tic Tag Toe
Draw a Tic Tac Toe grid on the chalkboard. Divide
the class into two teams. One team will be the o's and
the other team the x's. Alternate teams with one person 
from a team at a time coming to the board. He is given a 
word to spell on the chalkboard. If he spells it 
correctly he can place his teams symbol anywhere on the 
board. If he misspells the word he returns to his seat
and the other team comes to the front for a new word.
The first team to form a line of three alike symbols in
a row is the winner.
Variation: Set nine chairs in three rows of three each.
If the child spells the word correctly he physically 
sits in a chair. The first team to secure three players 
in a row wins. Team members hold colored squares of 






Divide the class into two teams. A hangman's noose 
is drawn on the board. A spelling word is chosen by the 
teacher and the appropriate number of blanks are drawn 
on the board, one for each letter of the word. Team #1
starts and each child asks for one letter at a time. The
letters are added on the appropriate blanks as they are
called. If the letter is not in the word a head is drawn
on the noose. The game proceeds until six wrong letters 
are guessed and the hangman contains a head, stick body, 
2 stick arms, and 2 stick legs. If the team wishes to 
guess at any point, they may, if correct the round is
over and all the letters are filled in the blanks. If
they guess incorrectly, that round is over and the next 
team gets a new word and starts with an empty noose.
Score can be kept by keeping track of how many body 
parts were added to the noose before the word was 
correctly guessed. The team with the least amount of 




Prepare a grid such as the one shown below with 
numbers on the left side and letters across the top. Be 
sure to include all the letters necessary to spell all
the spelling words on the
A B C
1 j a c
2 z s w
3 a y b
4 p c m
5 t k i
6 a 1 r
7 h e s
8 e r d
Find your spelling words 
letter is represented by a
1.   __
G8 H3







D E F G H
d f g b x
n v o e i
m c n e a
c k e 1 u
h e k i c
i 1 1 t a
e e a e n
r j n p d
by following the code. Each 







Small group or entire class.
Materials: Set of 8 cards with the spelling words 
written on them. One word per card.
First player draws a card, but does not show it to 
anyone else. Each player in turn asks him a question 
about the mystery word that can be answered "Yes" or 
"No". Students can ask questions that may include how 
the word is spelled, it's meaning or it's word use.
For example:
Does the word begin with a vowel?
Does the word have one syllable?
Is the word a verb?
Does the word have a double consonant?
The player gets one point for each "No" answer. 
Decide how many questions will be asked before play 
begins. Proceed to the dealers left, until everyone has 





Materials needed: worksheet for each student. 
Scramble the letters of each spelling word and 
arrange in a pyramid shape.
T T E D E R A L M B L E
M I E V C R A
0 S N S
U
The students try to unscramble the words without any 
help. If no help is given they score a strike. If they 
need help getting started, the first letter is pointed 
out to them. The student then scores a spare.
Scoring: A strike is worth 10 points and a spare is
worth 9 points. Add all the points together.
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TRANSLATION
This activity will involve students in the classroom 
who speak a foreign language.
Prepare a worksheet with sentences containing 
spelling words. Substitute the spelling word with the 
word written in another language instead of English.
The students must figure out the missing word in 
English. The students must use context clues to decode 
the missing word.
Examples:
Is the spaceship the earth?




Joe 7 M l ? his mistake.
If the class is comprised of students who use 
English as a second language have them help the teacher 
prepare the worksheets. If they would like to grade the 




2 pieces of different colors of chalk
2 players
First player writes one of the spelling words either 
horizontally or vertically. (Using one of the longest 
words on the list to begin works best.)
C O N F E R E N C E
The second player writes anothe spelling word that 
contains one of the same letters. He writes the word at 










The first player chooses a third word and writes it 









Continue in the above manner until no more words can be
added to the first word.
Score in the following manner:
Consonants = 2 points
Vowels = 1 point
Common letters count for both players. The player with 
the most points is the winner.
If time permits play the game in rounds. Keep score for 






Each team may choose any of the spelling list words 
(predetermine how many words to choose). The team 
thinks up 3 clues to identify each word. The clues must 
be true, but not too good to give the word away.
The clues may include:
1. How the word is spelled.
2. How the word is pronounced.
3. The word's part of speech.
4. The meaning of the word.
One team member asks one
team makes a guess. If the
guessed incorrectly the next
clues have been given and
guessed the word is revealed.
If the word is guessed
scoring is calculated as follows: 
1st clue— 3 points 
2nd clue— 2 points 
3rd clue— 1 point
Team with the highest
of the clues, the other 
word is not guessed or is 
clue is given. After 3
the correct word is not
and spelled correctly,




Small group of players (2-6)
Materials: Deck of cards containing 2 cards for each
spelling word and 1 Unlucky Ducky card.
To play:
The dealer shuffles the cards then deals the deck so
that all cards have been dealt. Each player lays down 
all matches in his hand. The dealer collects all these
mates and keeps them in a pile in front of him.
The player to the dealer's left begins by choosing
one card from the player on his left. Play continues 
around the table with each player choosing one card from 
the player to his left. Each player lays down all 
matches of any new pairs. Play continues until one 
player is left with the Unlucky Ducky card.
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More Ideas...
Spelling words must be used in useful text in order for 
complete mastery to be achieved. Here are some more 
ideas for creative writing that use spelling words.
Use spelling words to:
--Make up a riddle
--Make up a joke
--Draw a comic strip
— Draw a cartoon character with words that he is saying
in a cartoon bubble including some spelling words
— Make up proverbs or wise sayings
--Write an advertisement for a great new product of your
invention
— Make a jingle for a new product
— Write a paragraph with mistakes purposely written in 
it. Have a partner find and correct your mistakes.
— Write a news release using as many of the list words 
as possible.
--Make up a telephone conversation using as many words 
from the list as possible. Include both sides of the
conversation.
--Make up a tall tale or far fetched story using as many 
list words as possible. Include examples of hyperbole.
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— Write a silly story using as many list words as 
possible.
— With a partner write an interview. Write both the 
questions and the answers. This can be serious or
humorous.
— Make up tongue twisters.
— Use your words in spelling sentences but every word 
must begin with the same letter. Students may work 
as partners or in small groups.
Use your imagination or better yet, let the students 




Spelling is an important content area of the school 
curriculum. Spelling is used in everyday lives as one 
communicates ideas is writing. One is judged by how 
efficiently and correctly his ideas are conveyed. 
Spelling lessons can become routine and stale. Games 
and special activities can add interest and provide for 
a change of pace to the spelling program.
This handbook is meant to be a collection of games, 
activities and ideas that can be used to supplement the 
seventh grade spelling workbook curriculum. The games 
can be modified to any spelling unit by using the 
current word list. Many of the games have several 
variations and therefore can be played differently each 
time the game is chosen. The games serve as a 
collection of ideas and are limited only by the 
creativity of the teacher or the class. The writer has 
included independent seatwork activities, entire class 
games, and small group activities. The writer has 
included enough different types of games and activities 
that the class may try a different one each week and 
then periodically replay a class favorite. This will 
add variety to the supplemental program.
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The writer believes that by adding supplemental 
games and activities the spelling curriculum will remain 
fresh and vivirant. If students enjoy participating in 
the lessons they too will agree that “Spelling is
61
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